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Lilian Katz’s Statement on Children’s “Learning Disposition”

and Its Enlightenment
SUO Chang—qing ', GAO Yi-bo*
(1.Preschool & Primary Education College, Shenyang Normal University, Shenyang 110034, China;
2.Air Force Communication NCO Academy, Dalian 116600, China )

Abstract: In recent years, there has been consensus on the significance of international preschool education for
children’ s learning quality, and they have been included in the important field of 3-6 year—old children’ s
school preparation and the standard framework of early childhood learning and development. Through
retrospective research, it is found that as early as the mid-1980s, the American preschool education scholar
Lillian Katz put forward the relevant exposition of “learning disposition”, which was then extended and
developed at the national level in the United States, and used it as a reference and alternative for other
countries. Lillian Katz’ s statement on “learning disposition” is based on the understanding of the nature of
children’ s “development” and “learning”, and she believes that learning disposition is a conscious “habits of
mind”. She also thinks that active learning disposition should be one of the objectives of Kkindergarten
curriculum, and the development of children’ s learning disposition needs proper guidance. Lillian Katz’ s
statement on “learning disposition” is still of enlightening significance to the current understanding and
cultivation of children’s learning quality.
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